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Learning Continuity and Attendance Plan Template (2020–21) 
The instructions for completing the Learning Continuity and Attendance Plan is available at 

 https://www.cde.ca.gov/re/lc/documents/lrngcntntyatndncpln-instructions.docx. 

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone 

Pathways Charter Academy 
Tom Reusser 
Superintendent 

 tomr@sutter.k12.ca.us 530-822-2931 

General Information 
 [A description of the impact the COVID-19 pandemic has had on the LEA and its community.] 

Even though Pathways Charter Academy is a new non-seat based County Community School, our students come from existing schools and 

have been impacted by COVID-19 as stated below: 

● Schools within Sutter County shut down in-person instruction on March 17, 2020. While parents and community members have

expressed their appreciation for the frequency of communication and the efforts made to provide meaningful instruction through the end

of the 19-20 school year, instructional delivery, connectedness, and student engagement was less than ideal. Learning loss and social

emotional issues due to COVID-19 are a reality that we need to address as we plan for the 20-21 school year. Many parents have shared

that they had a difficult time getting their children to engage in distance learning and for those who did engage, many were frustrated as

they tried to answer questions and support their children to complete challenging assignments.

● While schools in our community shifted to providing distance learning quickly, they were met with barriers such as connectivity issues

common to rural areas, insufficient hardware and software, curriculum designed primarily for in-person instruction. Our ongoing

participation in collaboration meetings with leaders from traditional schools, charter schools, and private schools in the community lead us

to believe a significant portion of the student population has incurred “learning loss” and increased social-emotional stressors.

● Stakeholders and educational experts agree that certain populations including homeless, foster, English learners and special education

students may have struggled with the distance learning model and may experience learning loss even more than others.

COVID era program design is based on our knowledge of the needs of Sutter County students, families, educators and community members. 

We have organizational experience serving this population of students and plan to use that knowledge to provide an alternative educational 

setting designed to provide data-driven instruction in extremely individualized learning paths for students who have become disenfranchised 

with the traditional educational setting. Putting our vision into practice under the current circumstances adds to the complexity, but we are 

confident that, with slight temporary modifications, our program will fill a gap and create opportunities for an underserved population. 
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Stakeholder Engagement 
 [A description of the efforts made to solicit stakeholder feedback.]  

Since the majority of students enrolling at Pathways Charter Academy attended Sutter County Office of Education’s Feather River Academy 

in 2019-20 and staff from Feather River Academy voluntarily transferred to Pathways Charter Academy, stakeholder input from FRA 

stakeholder groups was used in the development of this plan. 

 
In addition to personal phone calls, parent surveys, more formal parent/teacher conferences, and emails were frequently used to gain 

feedback from parents and students. Translators are always used to ensure that all messages are delivered in native language. 

 
Feedback from certificated and classified bargaining groups was solicited through informal discussion, agendized staff meetings and formal 

negotiations. Weekly staff meetings with distance learning, student engagement, social and emotional wellbeing of students and staff as a 

standing agenda item took place in March-June and August-September. 

 
The school districts in Sutter County are also stakeholder groups. County superintendents began meeting daily via zoom in March in order to 

collaborate and share resources. Meetings moved to three days per week for a period of time and then reduced to one day per week. 

Participation has remained strong and information sharing has been valued. Site administrators and teachers also communicated frequently 

and gathered input from school district staff, students and families. 

 
A Parent Advisory Committee (PAC) meeting was held September 3 to gain formal input on the proposed actions and expenditures and the 

first draft of the Learning Continuity Attendance Plan. No suggestions or questions were submitted as a result of that meeting. A second 

Parent Advisory Committee meeting is planned for September 17 to present the plan with any revisions based on input that may come out of 

the September 9 public hearing and prior to Board approval at the September 23 meeting. 

 
Multiple formal and informal discussions were held with a variety of departments within the Sutter County Superintendent of Schools Office to 

solicit input, collaborate on actions and expenditures, and to draft the Learning Continuity Plan. Departments included: Business; SELPA; 

Special Education; ROP/CTE; Curriculum Instruction and Accountability; and Student Support and Outreach. Formal meeting dates were: 

July 15, 2020; July 28, 2020; and August 11, 2020. 

 
SCSOS’s certificated bargaining unit met on July 24th, 28th, 31st as well as August 3rd and 6th to discuss instructional offerings and develop 

MOUs for Distance Learning. 

 
We solicited community input and feedback on proposed actions and expenditures for the Learning Continuity and Attendance Plan at a 

regularly scheduled board meeting on August 18, 2020. 

 
A Public Hearing of the draft Learning Continuity and Attendance Plan was held at the September 9, 2020 board meeting. 
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All public meetings were properly posted and included options for remote participation through Zoom, which has a teleconferencing option. 

 

 [A description of the options provided for remote participation in public meetings and public hearings.  

 [A summary of the feedback provided by specific stakeholder groups.]  
 

Since, as noted above, the majority of students enrolling at Pathways Charter Academy attended Sutter County Office of Education’s 

Feather River Academy in 2019-20 and staff from Feather River Academy voluntarily transferred to Pathways Charter Academy, stakeholder 

input from FRA stakeholder groups was used in the development of this plan. 

Parents and students appreciated the frequency of communication from teachers and other staff. In these communications, parents 

expressed concern over their struggle in supporting their children who lacked motivation during the spring of 2020. Barriers also included 

many parents’ inability to understand the technology and curriculum in order to support students at home. Staff input and support has been 

very important as we move forward with the distance learning model. Parents asked if there were ways that the students and parents could 

meet staff for extra support if warranted. 

 
Staff was very involved in the design of the distance learning plan. Staff echoed the parents’ sentiment that students were having a hard time 

engaging when the closures happened in the spring 2020. Staff met weekly from March through the end of June to work on how to reach 

students. Staff shared frustrations that students were not doing as well in distance learning. During the closure, many students stated to staff 

that they can’t or didn’t want to participate in school activities. This was evident in the lack of active engagement in classes. Staff engaged 

with outside agencies as well as the Student Support and Outreach (SSO) department to reach our higher risk students such as our 

homeless youth and foster youth with more frequent outreach and more resources. Our SSO department indicated that the school closure 

and distance learning issues were affecting students’ social emotional state. 

INPUT INFLUENCE ON LCAP 

There is a need to ensure connectivity for all 

students 

We are purchasing and distributing devices and hotspots to facilitate connectivity and access 

to learning. Staff will also make contact to ensure connectivity is maintained and we will 

provide resources as warranted. 

There is concern over learning loss, student 

frustration with independent completion of 

assigned work, and a lack of student 

engagement. 

We are piloting the Edgenuity curriculum with the My Path component. This online 

curriculum provides individualized learning paths with targeted, data-driven, and engaging 

independent study friendly instruction. Since the curriculum is new to our staff, professional 

development will also be provided for staff on curriculum implementation. Students will be 

provided tutoring with priority given to foster youth, homeless youth, English learners, low 

income students, pupils with exceptional needs, including those with significant learning loss. 

 
The Learning Continuity and Attendance Plan was presented for adoption at the September 23, 2020 board meeting. 
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In-Person Instructional Offerings 

[A description of the actions the LEA will take to offer classroom-based instruction whenever possible, particularly for students who have 

experienced significant learning loss due to school closures in the 2019–2020 school year or are at a greater risk of experiencing learning loss 

due to future school closures.] 

 There is a need for proactive engagement 

strategies and school support for improving 

student engagement 

We are providing staff with Professional Learning Community training and to collaborate with 

other SCSOS departments and community partners to improve student engagement. 

Students and parents have been struggling 

with technology issues 

We are providing technology support and providing office hours to support students and 

parents. 

There is an increased demand for mental 

health. 

We will explore increasing support from community partners such as Probation, Mental 

Health, Child Welfare, and Yuba City Police Department to develop resources and to monitor 

and intervene on social emotional topics and issues. The Sutter County Superintendent of 

Schools Office will also provide Kelvin to administer confidential “Pulse Surveys” to add 

additional monitoring and intervention capabilities. Professional development is also being 

provided for staff on Positive Behavior Intervention Support. 

There is a need to ensure the health and 

safety of our students and staff is a priority 

We are following CDPH guidance to establish protocols and purchasing supplies to maximize 

safety. We are creating a plan for classroom-based instructional activities and are also 

collaborating with community partners to provide support to students and staff. 

 

 

Continuity of Learning 
 

 

 

 

PCA utilizes an independent study instructional model that, by design, incorporates synchronous and asynchronous learning to meet the 

individual needs of each student within the independent study learning model. Students and teachers meet in a 1:1 setting for feedback, 

progress monitoring, and support. Students perform asynchronous work between meetings and have assigned or voluntary access to more 

frequent synchronous support. 

We also offer classroom-based instructional activities to support students in our independent study program whenever possible. This 

includes activities such as labs, tutoring, interventions, small group instruction, and other related instructional activities. To minimize the 

number of students on campus at one time and maintain stable cohorts of students, an A/B/C schedule will be employed. Each group will 

attend on campus for up to 2 hours for in-person instructional activities. Because of the independent nature of our school, students may not 
attend every day and may attend for various lengths of time. 
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 Daily Classroom-based Instructional Activity Schedule: Students attend instructional activities as scheduled by the teacher with a 

minimum of 30 minutes between cohorts to allow for cleaning between cohorts. Teachers stay with their cohorts. Breaks will be facilitated 

and coordinated to ensure cohorts of students do not intermingle. PCA/SCSOS staff will sanitize between Cohorts. 

 MTSS Considerations 

A Social-Emotional Learning (SEL) Support team also coordinates with outside agencies when needed to provide social and emotional 

support. PCA staff will use a referral process that identifies students showing signs of need and/or struggling to engage in school activities, 

home life, or as otherwise identified by the student, staff, or parent. PCA and Student Support and Outreach (SSO) staff will work together to 

identify needs and then target resources for those students. 

 Health and Safety Considerations 

To maintain an appropriate level of health and safety, classroom-based learning activities will only be scheduled in such a manner as is 
consistent with public health guidance and will follow the protocols listed in the Pathways Charter Academy Plan for Classroom-Based 

 Instructional Activities 2020-2021 that includes the following: 

● Sanitation plan to occur before school, between cohorts, and after school. This includes cleaning and sanitizing each classroom, 

common areas, and restrooms. 

● Social distancing considerations 

● Wearing of masks by students and staff. Masks will be provided for all if needed. 

● Temperature check stations when students, staff, parents, and guests arrive. 

● Students will stay with their assigned cohort and teachers will move from room to room as is feasible. 

● A clean room for parent conferences will be established and cleaned between appointments. 

● Identify a space where students can wait for a parent to pick them up when they exhibit symptoms. 

● Classrooms, common areas, restrooms, and office areas will have hand sanitizer and disinfectants for frequent use. 

We will also collaborate with LEAs such as colleges and career-education providers to ensure they are following appropriate guidance for 

in-person instructional activities when serving our students. This is important because we incorporate career and college exploration into 

students’ ILPs and encourage them to take college classes as well as Regional Occupational Program (ROP)/Career Technical Education 

(CTE) courses that we anticipate will return to classroom-based instruction. 

Our intake process, which includes the development of a Student Success Plan (SSP) and Individualized Learning Plan (ILP) for every 

student, ensures the greatest possible success for each student, particularly for students who have experienced significant learning loss due 

to school closures in the 2019-20 school year or are at a greater risk of experiencing learning loss due to future school closures. 

Within the first five days of enrollment or the start of school, staff will conduct an initial intake assessment including a review of students’ 

academic history and administer the STAR ELA and Mathematics assessments to identify students’ academic baselines. Staff will create 

students’ ILPs and follow-up with ongoing assessments of students’ deficiencies, learning loss, and growth by utilizing content specific 

assessments and reports included in the online curriculum (Edgenuity). STAR assessments will occur at least quarterly, or more often if the 
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Distance Learning Program 

Non-classroom-based charter schools do not provide distance learning as defined in Education Code Section 43500(a). Instead, 

non-classroom-based charter schools shall continue to provide independent study pursuant to their charter petition. As a result, these new 
requirements do not apply to non-classroom-based charters who were defined as such pursuant to Education Code Section 47612.5 as of 

the 2019–20 fiscal year. 

A non-classroom-based charter school described in Education Code Section 47612.5 as of the 2019–20 fiscal year shall continue to comply 

with all of the statutory requirements in Article 5.5 (commencing with Section 51745) of Chapter 5 of Part 28 of Division 4 and the 
implementing regulations for that article. Senate Bill (SB) 98 does require that a non-classroom-based charter school adopt a learning 

teacher chooses. Data-driven instruction will be further supported by STAR assessment data being imported into Edgenuity’s My Path 

program to generate learning paths geared to students’ specific needs. Each student will be issued a computer and hotspots will be 

provided as warranted to ensure all students have equitable access to the curriculum. 

 

Curriculum embedded, age-appropriate instruction via direct-instruction videos and prescriptive practice is designed to fill holes, strengthen 

foundational skills, and mitigate learning loss. Detailed and dynamic reports on student progress can be accessed in real time, so teachers 

can instantly identify topics students are struggling with and provide immediate in-person support. 

SSPs will be created based on intake assessments that include information about students’ history of attitude, behavior, academics, and 

attendance as well as their interests and needs for auxiliary supports. Through their SSP’s, students are given the opportunity to participate 

in prescribed Social Emotional supports. PCA utilizes resources such as SCSOS’s Student Support and Outreach department and 

counselors to provide these supports that our students need to be successful. 

Creating an ILP for each student, using a curriculum that can target students’ needs as well as provide engaging instruction, and providing 

tutoring will especially benefit students who have experienced significant learning loss due to school closures or are at greater risk of 

experiencing learning loss due to future school closures. Interventions assigned through a student’s ILP may include, but not be limited to, 

remedial instruction, tutoring during or after school hours, or small group academic support. Curriculum embedded assessments and 

conferences with students and parents will also allow for monitoring the effectiveness of the supports. 

Actions Related to In-Person Instructional Offerings [additional rows and actions may be added as necessary] 
 

Description Total Funds Contributing 

40% FTE Counselor (General Fund) $23,762 Y 
 

Continuity of Instruction 

 
[A description of how the LEA will provide continuity of instruction during the school year to ensure pupils have access to a full curriculum of 

substantially similar quality regardless of the method of delivery, including the LEA’s plan for curriculum and instructional resources that will 

ensure instructional continuity for pupils if a transition between in-person instruction and distance learning is necessary.] 
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While this is not applicable as stated above, PCA will provide computers and hotspots as warranted to ensure all students have equitable 

access to devices and connectivity to support digital learning. As described in this plan, PCA purchased a digital curriculum to address 

learning loss and student disengagement resulting from school closures due to COVID-19. The computers and hotspots will allow students 

to access that curriculum. 

[A description of the professional development and resources that will be provided to staff to support the distance learning program, including 
technological support.] 

 

Access to Devices and Connectivity 

 [A description of how the LEA will ensure access to devices and connectivity for all pupils to support distance learning.]  

Pupil Participation and Progress 

 
 

 

Distance Learning Professional Development 
 

 While this is not applicable as stated above, PCA is providing curriculum specific, best practices, and technology related professional 

development to support our learning program. Staff are also supported by SCSOS’s Technology Department and Curriculum Instruction, and 

While this is not applicable as stated above, PCA utilizes an independent study instructional model that, by design, incorporates synchronous 

and asynchronous learning to meet the individual needs of each student. Students and teachers meet in a 1:1 setting for feedback, progress 

monitoring, and support. Students perform asynchronous work between meetings and have assigned or voluntary access to more frequent 

synchronous support. Pupil progress is assessed through these live contacts, progress monitoring, and informal assessments. Student 

participation and time value of pupil work are measured by the certificated teacher following independent study requirements. 

[A description of how the LEA will assess pupil progress through live contacts and synchronous instructional minutes, and a description of how 

the LEA will measure participation and time value of pupil work.] 

continuity and attendance plan pursuant to Education Code Section 43509, and shall not be required to adopt a local control and 

accountability plan pursuant to Education Code Section 47606.5. 

 https://www.cde.ca.gov/ci/cr/dl/distlearningfaqs.asp 

(a) A charter school that offers distance learning pursuant to this part is not required to submit a request to its chartering authority for a 

material revision to its charter pursuant to Section 47607 in order to offer distance learning. 

(b) Notwithstanding Section 47612.5, an existing classroom-based charter school that offers distance learning pursuant to this part and did 

not receive a non-classroom-based funding determination in the 2019–20 fiscal year pursuant to Section 47612.5 shall not be considered a 

non-classroom-based charter school in the 2020–21 fiscal year because it provides distance learning and shall not be required to submit a 

request for a funding determination. 

(Added by Stats. 2020, Ch. 24, Sec. 34. (SB 98) Effective June 29, 2020. Inoperative June 30, 2021. Repealed as of January 1, 2022, 
pursuant to Section 43511.) 

http://www.cde.ca.gov/ci/cr/dl/distlearningfaqs.asp
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Pathways Charter Academy is a new non-classroom based charter school, so there has been no significant adjustment in staff roles and 

responsibilities as a result of COVID-19. However, all staff are focusing more on addressing issues arising from COVID-19 within their 

respective roles and responsibilities. For example, custodians are focusing more on disinfecting facilities and ensuring ample PPE is 

available while teachers and instructional aides are hyper focused on mitigating learning loss arising from school closures. 

 

Staff Roles and Responsibilities 

 [A description of the new roles and responsibilities of affected staff as a result of COVID-19.]  

Supports for Pupils with Unique Needs 

 
 

While this is not applicable as stated above, PCA does provide supports similar to those needed by students with unique needs during 

distance learning. For Example: 

PCA staff, Student Support and Outreach staff, and Attendance Recovery officers will be utilized to ensure connection, provide increased 

contact and frequent communication with our students with unique needs as they engage in independent study. 

Following CDPH guidelines, students with unique needs (Foster, Homeless, English Learner and identified Low Income) will be brought on 

campus for in person small group instruction, support, and intervention-especially to mitigate learning loss from school closures due to 

COVID-19. 

English learners will receive integrated language instruction through the Edgenuity platform though the following methods: 

● Active Reading 

● On-screen translation 

● Vocabulary development 

● Close reading 

● Lesson Support 

● E-writing scaffolded writing supports 

Designated ELD- will occur during small blocks of time. Assigned students will receive instruction and support related to academic 

vocabulary, listening/speaking and reading/writing. Integrated ELD will be provided within the curriculum 

All students with special needs will be provided additional targeted support based on academic assessments, parent input, and student 

articulated needs. Academic assessments will include benchmark, formative and summative assessments through STAR, Edgenuity or 

teacher created assessments. For students with special needs, these assessments will be provided at a higher frequency. 

[A description of the additional supports the LEA will provide during distance learning to assist pupils with unique needs, including English 

learners, pupils with exceptional needs served across the full continuum of placements, pupils in foster care, and pupils who are experiencing 
homelessness.] 

Accountability Department through training focused on online platforms such as Zoom and Google Classrooms. Due to our close 

relationship with FRA, staff will receive multiple trainings throughout the 2021 school year to better understand best practices for distance 

learning as it compares to independent study. 
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Pupil Learning Loss 

[A description of how the LEA will address pupil learning loss that results from COVID-19 during the 2019–2020 and 2020–21 school years, 

including how the LEA will assess pupils to measure learning status, particularly in the areas of English language arts, English language 

development, and mathematics.] 

All students with IEPs will be contacted weekly, either virtually or in-person, by the special education teacher to provide additional support. 

Meetings may be more frequent if warranted. All support for pupils with unique needs are identified in each student's IEP with mandated 

timelines and accountability. A log will be kept of interventions and supports provided. 

PCA staff will collaborate with social workers, Student Support and Outreach counselors and outreach specialists to coordinate services for 

students and families. Allocation of resources will be prioritized by need, including needs arising from being foster youth, homeless, pupils 

with unique needs, including English learners, and pupils with exceptional needs. Teachers may schedule meetings and support activities as 

allowable by public health. All school staff will provide additional support to families by offering opportunities for training in the use of 

educational technology and curriculum. Bilingual staff will provide support for non-English speaking families. 

ROP/CTE opportunities will be made available to all students with unique needs to increase engagement and relevance for school. 

During COVID closures and distance learning, it was incredibly difficult to maintain proper identification of foster youth to offer and provide 

necessary resources and support; therefore, Foster Focus will be adopted to increase support and services provided by FYSCP. 

Connectivity issues caused many homeless families to have difficulty accessing distance learning during the 2019-20 school closures. To 

support those families and others with connectivity issues, we will provide hotspots/data plans as needed to ensure all students have access 

to our digital curriculum and live interactions with the teacher. 

Foster students already suffer from significant learning loss which was amplified by the 2019-20 school closures. To mitigate this learning 

loss and accelerate learning, foster students will be provided with opportunities for additional support such as tutoring, small group 

interventions, social-emotional support, and more frequent meetings with the teacher. 

Actions Related to the Distance Learning Program [additional rows and actions may be added as necessary] 
 

Description Total Funds Contributing 

Does not apply to non-classroom based charter schools   
 

 

 

 

PCA utilizes an intake assessment process to develop an Individualized Learning Plan (ILP) for each student. Students’ attitude, behavior, 

attendance, and academic records are reviewed when students enroll. In addition to the review of past results on the CAASPP, ELPAC, and 

district benchmark assessments, students complete STAR Mathematics and ELA assessments to help determine their ability levels and 

academic “holes”, including learning loss due to recent school closures. English learner students will also be given the ELPAC assessment 

at the beginning of the school year as part of their assessment process. The most recent ELPAC assessment data will guide the designated 

ELD groupings and content/curriculum. Teachers will utilize My Path and Designated ELD time to provide targeted support for language 

development based on the ELD standards integrated into core content curriculum. PCA will identify and assess English Learners (ELs) and 
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[A description of the actions and strategies the LEA will use to address learning loss and accelerate learning progress for pupils, as needed, 

including how these strategies differ for pupils who are English learners; low-income; foster youth; pupils with exceptional needs; and pupils 

experiencing homelessness.] 

provide guidance to our teachers supporting ELs. All ELs will access a comprehensive English Language Development (ELD) program 

which includes a combination of tier-specific core curriculum, supplemental programs, and online interventions that meet their specific needs. 

 
After the ILP is developed and students begin instruction, follow-up STAR Mathematics and ELA assessments are given at least quarterly to 

identify learning status and measure progress. Those assessments may be given more frequently for students needing additional support. 

Staff will also utilize ongoing assessments built into the Edgenuity curriculum to identify academic levels and guide instruction. Curriculum 

embedded assessments and teacher created assessments will be utilized to measure learning status and student growth from designated 

and integrated English language development instruction. PCA purchased the ability to have STAR assessment data integrated into 

Edgenuity’s My Path program to create individualized learning paths to address identified deficits in learning. My Path also provides robust 

tracking and monitoring reports that allow teachers to support students in progressing at the intended rate. 

 
Developing an ILP for each student upon enrollment provides immediate identification of students who are struggling academically or in need 

of additional support. It also allows the school to address learning loss by providing those students with a learning path targeted to their 

unique needs. PCA’s strategy of providing initial assessments, ongoing assessments, and targeted instruction specifically addresses pupil 

learning loss that results from COVID-19. 

Pupil Learning Loss Strategies 
 

PCA’s development of a Student Success Plan (SSP) and an Individualized Learning Plan (ILP) for each student creates the foundation for 

addressing learning loss and accelerating learning progress for pupils. Both plans are based on students’ unique needs, strengths, and 

abilities. The SSP provides a multi-tiered system of support approach to ensuring students have the support needed for success. The ILP is 

a data-driven instructional plan based on the student’s academic history and current assessments.  This plan prescribes the courses 

students need to take in order to reach their goals and places them at an instructional level aligned to their skills and abilities. Together, 

these plans address students’ unique needs, strengths, and desires to ensure success in mitigating learning loss and accelerating learning 

progress. They also provide for a robust Tiered Reengagement Plan to maximize attendance and participation in core instruction and 

intervention. 

 
Edgenuity curriculum with the My Path program was purchased to provide students with targeted, data-driven, and engaging instruction that 

is independent study friendly. It provides instruction at each student’s appropriate level and fosters student engagement. 

 
English learners, low-income students, foster youth, homeless youth, and students with exceptional needs will be identified and prioritized for 

more frequent meetings to provide guidance and ensure smooth progress through the My Path targeted intervention program. Staff will also 

supplement the curriculum with virtual and classroom-based instructional activities to support students whenever possible. This includes 

activities such as more frequent 1:1 meetings with the teacher, labs, tutoring, interventions, small group instruction, and other related 

instructional activities. 
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Pathway Charter Academy’s effectiveness in addressing learning loss will be measured using Edgenuity, My Path, and STAR assessments 

as described above. These programs provide extensive data on student engagement and academic progress. Data will be used to monitor 

progress, continually identify needs, and measure the effectiveness of prescribed interventions. 

 
Professional development on assessment, Professional Learning Communities (PLC), and Positive Behavior Intervention and Support 

(PBIS) will be provided to staff to support the use of data in guiding instruction and engagement strategies. It will also allow specific data 

practices to be developed to ensure regular and systematic evaluation of data. 

 

PCA is partnering with other departments within the Sutter County Superintendent of Schools office and community organizations to address 

mental wellness and provide multi-tiered systems of support to meet each student’s unique needs, so students can attend and access 

instruction. Additional staff from Student Support and Outreach (SSO) will provide Multi-tiered Systems of Support (MTSS) as needed. A 

probation officer is available to assist with communication and provide support to families and students when needed. The probation officer 

will also support student engagement strategies. The school administrator, probation officer, and outreach staff will perform home visits 

when needed to engage with families. The Student Attendance Review Team (SART) and Student Attendance Review Board (SARB) will be 

utilized to identify strategies for reengagement and to improve students’ success in school. 

 
Students will be administered benchmark assessments in STAR Mathematics, Star ELA, and Edgenuity at the beginning of the school year 

and quarterly to drive instruction and monitor student progress. Foster youth, homeless youth, low-income pupils, and pupils with unique or 

special needs, including English learners, may be provided these assessments more frequently to provide additional monitoring and support. 

 
While our program design provides targeted support to all students, pupils who are English learners, low-income, foster youth, pupils with 

exceptional needs, and pupils experiencing homelessness will be monitored more closely and provided opportunities for support as needed 

for their success. Opportunities will not be limited to academics and may include counseling or other auxiliary and community based 

supports. 

 
Strategies will differ for English Learners in that the most recent ELPAC assessment data will also be used to guide designated ELD 

instruction, and teachers will utilize appropriate curriculum supports for English learner students to provide targeted support for language 

development based on the ELD standards integrated into core content curriculum. 

 
Strategies will differ for pupils with exceptional needs in that additional supports and interventions will be provided as indicated in their 504 

Plans or Individualized Education Program. Special education teachers regularly assess students with exceptional needs for progress on 

their goals. They also informally assess student progress toward goals at the beginning of the school year to monitor for regression and 

maintenance of skills based on their individualized educational goals. 

Effectiveness of Implemented Pupil Learning Loss Strategies 

 [A description of how the effectiveness of the services or supports provided to address learning loss will be measured.]  
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[A description of how the LEA will monitor and support mental health and social and emotional well-being of pupils and staff during the school 

year, including the professional development and resources that will be provided to pupils and staff to address trauma and other impacts of 

COVID-19 on the school community.] 

 

Actions to Address Pupil Learning Loss [additional rows and actions may be added as necessary] 
 

Description Total Funds Contributing 

Edgenuity Curriculum combined with STAR integration and My Path provides a system of assessments and 

data driven instruction in an online curriculum to address learning loss (Learning Loss Mitigation Funding) 

$3,750 Y 

STAR Integration provides ELA and Mathematics assessments to identify learning status, target instruction, 

and monitor student progress. (General Fund) 

$500 Y 

My Path enables Edgenuity Curriculum to provide individualized learning paths for students based on 

assessment data. (Learning Loss Mitigation Funding) 

$3,750 Y 

Professional Development supports teacher effectiveness. (Learning Loss Mitigation Funding) $500 Y 

ChromeBooks for Students provides equitable access to the curriculum for all students. (Learning Loss 

Mitigation Funding) 

$8,753 Y 

Mental Health and Social and Emotional Well-Being 
 

 

 

Upon enrollment, the student, family, teacher and counseling staff work together to develop a Student Success Plan (SSP) to address social 

and emotional and mental health wellness needs. 

PCA collaborated with the Student Support and Outreach (SSO) Department and Sutter County Probation to develop and provide a 

comprehensive Multi-Tiered System of Support (MTSS) to promote and address the mental health and social-emotional well-being of the 

students, staff, and families of the school. Available resources will be allocated by priority of need which includes a priority for students who 

are homeless, foster youth, English learners, low income, or otherwise have unique or special needs. Data to drive the implementation of 

the MTSS will be collected through intake interviews, Kelvin Pulse Surveys, and Student/ Family Check-ins via phone calls or home visits. 

This will provide us with data to address mental health and social-emotional needs. The Social-emotional Learning (SEL) support team will 

include School Counselors, an SSO Specialist, and a School Resource Probation Officer (SRO). The role of the SRO is non-punitive and 

restorative. 

PCA is a County Community School, so our students are “at promise.” Most come with Tier 2 and 3 social and behavioral services written 

into their rehabilitation plan. Students are assigned to a counselor for case management. Upon enrollment, all students go through an intake 
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process with the SEL Support Team to triage and identify needs and barriers to academic success. School Counselor staffing will be 

increased for the 2020-2021 school year and will include multiple school counselors with smaller caseloads. Additionally, PCA and SSO staff 

will work jointly to create a referral process that will identify specific student needs and provide support in identified areas of immediate need. 

 Tier 1 Supports 

Teachers will implement regular screening via a check-in method using questions developed by the school counseling team to screen for 

signs and symptoms of social-emotional needs. 

School Counselors and the SSO Specialist will Implement Why Try Curriculum for all students. Why Try is an evidence-based SEL 

curriculum designed for students who have experienced trauma and other adversities. 

Kelvin Pulse Surveys will be administered bi-weekly to students, parents, and staff on a voluntary basis. Pulse surveys would allow for 

quick, efficient evaluations of the mental well-being of students, parents and staff. This will improve the identification of gaps of service and 

can quickly connect a person in need of social-emotional support with resources. 

Mental health and social-emotional well-being for students, parents, and staff was strongly recommended by stakeholders. The need for 

identification and linkage to resources to support the mental health and social-emotional well-being is necessary. A credentialed counselor 

will compile relevant local community resources to support the social-emotional needs and well-being of pupils and staff during the school 

year. Counselor(s) will coordinate services with local partners in addition to supplementing with support groups for parents, staff, and 

students as deemed necessary through needs assessments. 

 Tier 2 Supports 

Student/ Family concerns that are identified in the Universal Screening process will be referred to the SEL Support team to identify and triage 

needs. Supports will include individual counseling, group counseling, or another evidence-based program. Groups will be formed based on 

data from Pulse surveys, screening measures, and staff recommendation. Data from these measures will be compiled to identify the most 

urgent needs to be addressed for Tier 2 services. 

 Tier 3 Supports 

If student SEL goals are still not met, the SEL Support team will collaboratively identify Tier 3 students and develop a support plan. The 

support plan may include increased individual counseling services, referral to outside resources such as mental health referrals, and case 

management. Case management includes the “warm handoff” model to assist the student and families in accessing programs and 

community resources. Student goals and progress will be assessed on a bi-weekly basis by the SEL team. 

In order to prepare staff to identify trauma and other social emotional impacts of the COVID 19 environment and to support students mental 

health, they will receive training including, but not limited to: 

● CASEL CARES: On-demand Webinar – Starting an Unprecedented School Year with SEL 

● CASEL CARES: Strategies for Being Your Best Possible “Self” with Dr. Marc Bracket 

● On-Demand Webinar: Tier 1 Social, Emotional and Behavioral Supports to Restart Learning During a Crisis 

● Article: 8 Strategies for Building Belonging With Students and Families Virtually 

● Podcast: Everyday SEL 

● Managing Anxiety Around COVID-19: Tips for You and Your School Community 
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[A description of pupil engagement and outreach, including the procedures for tiered reengagement strategies for pupils who are absent from 

distance learning and how the LEA will provide outreach to pupils and their parents or guardians, including in languages other than English, 

when pupils are not meeting compulsory education requirements, or if the LEA determines the pupil is not is not engaging in instruction and is 

at risk of learning loss.] 

 
 

Pupil and Family Engagement and Outreach 
 

 

 

While this is not applicable as stated above, PCA engages in pupil and family engagement and outreach as part of our independent study 

program. 

Elements include: 

Tier 1 

● Create a Positive School Culture 

● Ensure connectivity 

● Thorough Orientation to Independent Study 

● Ensure engaging instruction 

● Clear expectations and definition of success (PBIS) 

● Acknowledgement and Incentives for engagement and improvement 

● Timely and supportive communication 

Tier 2 

● Establish communication: home visit, wellness check 

● Staff member or Team to partner with family to address barriers to attendance 

● Schedule SST or SART 

Tier 3 

● Follow the Missing Assignment Report Process to support student success or help the student transition into an appropriate program. 

● Schedule CFT or SARB to establish a multi-disciplinary team to provide wraparound services as needed. 

● SARB or CFT will be required if absences continue. 

● 

● 

On-Demand Webinar: Mindfulness Strategies for Adult and Student Wellness 

Boston Hospital: On-line training series to build capacity to address students’ social, emotional, and behavioral health needs. 

 https://www.childrenshospital.org/taponline# 

The mental health and social-emotional well-being of staff is a primary concern as well. Staff meetings will include mental wellness check-ins 

and self-care activities. A school counselor has been compiling local and useful resources to maintain on a Padlet for our staff to access as 

needed. Resources include Mental Health Counseling, Support Groups, Self-Care tips, and Professional Development opportunities. 

http://www.childrenshospital.org/taponline
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[A description of how the LEA will provide nutritionally adequate meals for all pupils, including those students who are eligible for free or 
reduced-price meals, when pupils are participating in both in-person instruction and distance learning, as applicable.] 

Required Descriptions 

[For the actions being provided to an entire school, or across the entire school district or county office of education (COE), an explanation of (1) 

how the needs of foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in 
meeting the needs of these students.] 

Pathway Charter Academy was built with the needs of the most at-risk students, including these three critical subgroups, in mind because the 

anticipated population at PCA is at extreme risk of not graduating, dropping out, or being incarcerated. In short, we built PCA to serve these 

students’ needs and see them succeed. Evidence that these students’ needs were considered first can be seen within the plan where we 

prioritize them for receiving available resources and providing them services and support more frequently than “all students”. 

 

The following elements within actions address these students’ needs as identified through stakeholder input: 

School Nutrition 
 

 

 
 

Additional Actions to Implement the Learning Continuity Plan [additional rows 

and actions may be added as necessary] 
 

Section Description Total Funds Contributing 

Mental Health and Social and Emotional 
Well-Being 

40%FTE Counselor (General Fund) Duplicate Y 

Increased or Improved Services for Foster Youth, English Learners, and 

Low-Income Students 
 

Percentage to Increase or Improve Services 
Increased Apportionment Based on the Enrollment of Foster Youth, English Learners, and 

Low-Income students 

7.59% $17,746 
 

 

 

Pathways Charter Academy is a non-classroom based school and therefore does not provide meals for students. However, families will be 

connected with community resources as needs are identified. The school counselor provides an additional list of supports including local 
food bank information. 
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[A description of how services for foster youth, English learners, and low-income students are being increased or improved by the percentage 

required.] 

The minimum proportionality percentage for increased and improved services for low income, foster youth, and English learners is 7.59%. We 

are meeting the minimum proportionality using LCFF funding and far exceeding that threshold with the addition of Learning Loss Mitigation 

Funds. While providing professional development on curriculum, professional learning communities, and PBIS supports all students, teachers’ 

improved ability to provide high quality initial instruction benefits these students more than “all students”. Increased and improved supports and 

services also include: Additional supports are provided by prioritizing these students for more frequent 1:1 meetings with the teacher as well as 

small group instruction and intervention with the teacher; Professional development specific to meeting the needs of low-income, foster youth, 

and English learners with high ACE scores and/or identified academic deficiencies is being provided; Tutors (Project Academic Student 

Success (PASS) Assistants) will be recruited and hired to support our homeless and foster youth students; Students complete reading and 

math assessments to determine a baseline and are then reassessed regularly to monitor progress and determine appropriate academic 

1. Ensure connectivity; 

2. Curriculum to provide data-driven, individualized Learning paths with engaging instruction that support students’ ability to complete 

independent work; 

3. Technology support with office hours to support students and parents; 

4. Develop resources to monitor and intervene of social emotional topics and issues; 

5. More frequent 1:1 meetings for regular feedback, progress monitoring, and support; 

6. Focus on Designated and Integrated ELD; and 

7. Collaborate with social workers, counselors, and outreach specialists to coordinate services for foster youth, homeless youth, and 

socioeconomically disadvantaged students. 

 
The following elements within actions are generally accepted in the education community as meeting these students’ needs: 

1. Professional development to (curriculum specific, PLCs, PBIS); 

2. Career and college exploration; 

3. Student Success Plans to provide MTSS; 

4. Maximizing safety on campus; 

5. Intake and ongoing assessments to drive instruction and monitor learning; 

6. STAR Mathematics and ELA; 

7. Targeted support for ELD; 

8. Measure effectiveness of program; 

9. Multi-tiered systems of support, with resources allocated by priority of need, including these groups; 

10. Providing tutoring; and 

11. Creating a positive school culture. 
 

 




